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Accelerating Opportunity will ensure that more
workers have the skills they need for today’s
good jobs.

Through innovative adult education that
provides a valuable credential, this four-year,
multistate initiative seeks to fundamentally:

+ Change the way Adult Basic
Education is structured and delivered
at the state and institutional levels;

+ Ensure that state policies encourage
dramatically improved results in
terms of the number of individuals
who complete credentials of value in
the labor market; and

« Substantially increase the number of
adults who can earn a GED and a
credential and enter the workplace
with competitive skills.
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In the 1970s, functional context education
entered the education and training community
and served as a pre-cursory to what is now
known as CTL. Based on lessons learned from
the U.S. military’s efforts to raise the skill levels
of its soldiers (Sticht & Kern, 1970), functional
context education 1s defined as “an instructional
strategy that integrates the teaching of literacy
skills and job content to move learners more
successfully and quickly toward their education
and employment goals” (Wider Opportunities
for Women, 2009).
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At that time, several proponents of this strategy introduced a curriculum development tool to integrate
academic and vocational competencies termed “literacy task analysis” (Mikulecky, 1985). Piloted by the
US. military and widely adopted in customized training, literacy task analysis profiles the specific reading,
writing, computational, and communication competencies required for different occupational positions
These competencies are then incorporated into a contextualized curriculum, with literacy skills taught in
the context of specific job applications.

In the 1980, Wider Opportunities for Women began promoting
functional context as a ool to strengthen intergenerational literacy in Six Strateges for Family Economic Self-
Suficiency (Wider Opportunities for Women, 2009). Literacy task analyses also became part of the standard
toolkit for customized training and the workplace education programs of the 1990s. Latter day examples of

the functional context approach can be seen in Work~Keys customized training applications.
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About Shiftimg Gears

The oyt Foundotion’s Shfing Gears indiatve was launched in 2007
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Educating Adult Workers:
The Shifting Gears Initiative
AN OVERVIEW
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WHAT NEEDS TO CHANGE? FUTURE

Various stakehelders operated
witheut comimen goals

Various stakeholders collaborate

Goals and Purlner:hips to achieve shared goals

help define work-based
competencies and develop

Role of Employers
courses and fraining

Local labor market analyses and
employer input used to develop
curricula and training

Curricula and training developed without
knowledge of local labor market

Curriculum Development

Data at the center of initiatives
and outcome data across

systems collected

Data Collection and Use

Slwr?er, more compact
certificate and degree programs

Courses offered at work
sites, in the evening and
weekends, and online

Remedial math and jeading a o Remedial education taught

fer certain eccupatianally-focused courses e cu;gmmmtum .

Pmmm Structure Traditional length degree programs

Program Delivery

Content Delivery
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Contemporary issues calling
renewed attention to Functional
Context Education and
Workplace Literacy:

>Transitions to Career and
Postsecondary Education

>Career Pathways
>Sectoral Training

>Contextualized Teaching &
Learning

>Workplace Literacy

>|ntegrated Basic Skills &
Occupational Skills Education
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>Contextualized Teaching &
Learning

Integrating Adult Basic
Education and Occupational

Training: A Review of Research
and Practice

>Integrated Basic Skills &
Vocational Skills Education

Final Report
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BEST PRACTICES IN WORKPLACE
LES TRAINING PROGRAMS — DELIVERY LEVEL

>Contextualized Teaching &
Learning

* Contextualized learning — instruction s based on the leamers’ actual
work context and tasks

+ Embedded or integrated leaming (according to a growing number
of experts) — LES instruction is not delivered explicitl, but rather
alongside anather body of work-related knowledge and skill

>Integrated Basic Skills &
Vocational Skills Education
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The Breaking Through Initiative

THE BREAKING THROUGH PRACTICE GUIDE

TOOLS FOR HELPING LOW-SKILLED ADULTS EARN POSTSECONDARY CERTIFICATES A ND DEGREES

E LIITED REA i. '- i EEI HEF AY CREDENTIALS

¥IKG FARILY-SUFRL IF H WA 5 PRACTICES DEVELDPED AND
IHF‘LEHEHTED E'I'l EIHHIJHIT'I'I DLLEGES [N THE IHTII:IH.HL BREAK DUTH IKITIATIVE.

The Practice Guide has four components, each devoted to one of
four "high leverage strategies” that community colleges and other
programs can adopt to increase their success with low-skilled
younger and older adults.

L

CONTEXTUALIZATION TOOLKI ]

A TOOL FOR HELPING LOW-SKILLED ADULTS GAIN
POSTSECONDARY CERTIFICATES AND DEGREES _SPRING 2010

= Accelerated learning
= Comprehensive support services
= Labor market payoffs

= Aligning programs for low-skilled adults

Spring 2010
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THE BREAKING THROUGH PRACTICE GUIDE

TOOLS FOR HELPING LOW-SKILLED ADULTS EARN POSTSECONDARY CERTIFICATES A ND DEGREES

ACCELERATED LEARNING

Perhaps the most formidable barrier facing the adults targeted by
Breaking Through is the combination of a huge academic-skill gap
and the lengthy process to close the gap-the "barrier of time.”

To accelerate the pace of learning, Breaking Through colleges:

-~ Compress the material for two courses into the time of one

course-an approach sometimes called "accelerated learning.”

CONTEXTUALIZATION TOOLKIT |

— = Customize the content and delivery of remediation to meet
individual students’ needs.

> Contextualize remedial content for the occupation or industry in

which the student seeks to advance.
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Sticht, Thomas. 1997. “The Theory behind Content-
based Instruction.” Focus on Basics: Connecting
Research and Practice. Vol. 1, Issue D.

Sticht, Thomas. 1995. The Military Experience and
Workplace Literacy: A Review and Synthesis for Policy
and Practice. Technical Report TR94-01. Philadelphia:

ACCEICratlng the Pace Of Learning National Council on Adult Literacy.

Contextualization:
Developing Contextualized Remedial Instruction for

Low=Skilled Adults

The insight that some students learn abstract concepts better in an applied context is a venerable one.
According to the adult learning expert Thomas Sticht (1995; 1997), the military conducted extensive
programs in World War Il aimed at providing recruits with reading skills of a functional nature. During the
1960s and 1970s, Sticht (1995; 1997) developed content-based literacy programs with specific content for
recruits whose skills averaged on the fourth- to sixth-grade levels.

Sticht (1995; 1997) concluded that content-based approaches to literacy offer “the fastest way to get adults
from basic literacy to entry-level competence in reading in some desired domain” such as job training.
Contextualization provides an immediate application of learning to adults’ career and education goals,
which can help students remain motivated to continue their studies. An adult literacy teachers’ manual
recommends that classroom activities “directly relate” to learners’ goals so that students can see the
connection between literacy instruction and achieving their goals, increasing the likelihood that they will

continue coming to class (McShane 2005).
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THE BREAKING THROUGH PRACTICE GUIDE

TOOLS FOR HELPING LOW-38ILLED ADULTS EARN POSTSECONDA Ry CERTIFICATES AnD DEGREES

ALIGNING PROGRAMS FOR LOW-SKILLED ADULTS

The profound disconnection between education and training
programs for adults and postsecondary education is a crucial barrier
to the educational and economic advancement of people with low
skills. To align the program areas that serve low-skilled adults with
college programs, Breaking Through colleges:

L

CONTEXTUALIZATION TOOLKIT

A TOOL FOR HELPING LOW-SKILLED ADULTS GAIN
POST CE

= Align the content and aspirations of adult education with the

.

prerequisites for postsecondary programs.

= Link the content of noncredit workforce training with

college-level work.

= Infuse career content into developmental education for students

who have strong career goals.
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THE BREAKING THROUGH PRACTICE GUIDE

Caresr Fields and Career Clustars
(2., health care)

Table 1. The Content for Contextualization

2

= Can draw on a large pool of career content

* Large potential student population interssted
im career content

= Can generalize content to other oocupations
within the career field

« Difficult for instructors to gain irrdepth
knowledge of all ocoupations within the fisld

» Less in-depth, targeted skill developmeant that
would apply to particular cccupations

» Reduced likelihood of receiving ccocupational
credits for courses

Specific Docupations (eag, child care providers)

* In-depth, technical skill developrment for
particular occupation that could increase
likelihood of receiving cocupational credits

* Focused activities target students’ s pecific
interasts

* Instructors can develop in-depth knowledge
abzut eocupation

» May be too few students interested in specific
occupation

* Skills may be less transferable if students
change cccupaticon of interest

+ | sss material to draw on to contextualize
academic content

Caresr Exploration

* Skills applicable to amy carser field

* Student-centered iearning and caresr explora-
tion, enabling students to sat appropriate
acackemic and career goals

* Increased student fariliarity with carser
advisement staff

» Mo occupation-specific concrete skills/credits
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ing 2010 | THE BREAKING THROUGH PRACTICE GUIDE

i Engaging Students in Contextualized Learning

|
Make explicit how class activities develop the skills needed to improve career prospects.

= Tap into student motivation.

Develop and implement a refined intake/screening process, including assessments, to determine the
appropriate skill level for contextualized content.

> Lower assessment barriers to enroliment.

Use instructional strategies that leverage contextualized learning approaches.

= 5Scaffold learning.

> Use hands-on/active learning.

= Apply learning in a variety of contexts.

Address varying skill levels in the same contextualized learning class.

> Use group/pair work.

= Customize instruction.
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Accelerating
Opportu mty

A Bracking Through Inifiative

Accelerating Opportunity will ensure that more
workers have the skills they need for today’s
good jobs.

Through innovative adult education that
provides a valuable credential, this four-year,
multistate initiative seeks to fundamentally:

 Change the way Adult Basic
Education is structured and delivered
at the state and institutional levels;

- Ensure that state policies encourage
dramatically improved results in
terms of the number of individuals
who complete credentials of value in
the labor market; and

« Substantially increase the number of

adults who can earn a GED and a

credential and enter the workplace

with competitive skills.
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A Breaking Through Initiative

This “ideal model” diagram was designed to illustrate how the
Accelerating Opportunify essential elements can be
incorporated into a career pathway.

This sample pathway starts in ABE (or ESL), contains an
embedded introductory certificate (CNA) and is explicitly
connected to further education and training in the healthcare
field. Al technical/occupational coursework, including during
phase 1, is credit-bearing.

LFH coursework {credit)
= foge

Accetsrated snsfor contextuai-
red upper-ievet doy ed

OCuteame: (o

Opsions for nested cregentials ‘2ge-reatingss

Costestuatized GED Preg: LBN Cours X
1ot v:ﬁx, tory 17N course material

spioddng bujebug

In this pathway, phase 1 is an integrated model that combines
basic\skins with technical training leading to an introductory
credential, based on the I-BEST approach. Instruction in all
phases, and especially the first phase, will include accelerated
options

Accelerated and/or Accalerated andfor
contaxtuall contextualized
developmental education § develocpmental education

Employment Contextuallzed GED
{CHASSTNAY preparation
{ 4

\\ Phase 1 of intergrated Pathway:

q andjor d ABE for nursing career:
Fhase lof mteqmee Patheay: First credential earned 9 o

-
i

Orientation
F

Institutional Pelicy Change

This pathway includes the CTNA as an initial credential as well
as options for earning additional stacking credentials to
increase students’ labor market options.

Common intake Process

Employer Engagement
$MBOIRIS LOREINAIIY

SIR4GTEBIS, CASRT (OUNLETNg

Target population

The model also includes various options for skill building to
bypass developmental education, and also includes an
accelerated/contextualized developmental education option for
those who do need additional academic support.

tmm mm nra(nx

Pre-implementation process
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Schedule

Part 1. 09:00-10:30am Contemporary issues calling renewed attention to
Functional Context Education and Workplace Literacy

Overview of theories, methods, and professional wisdom in the history of FCE and
workplace literacy.

10:30-10:45 Break

Part 2. 10:45-12:00 Scientific research on FCE and workplace literacy leading to the
National Workplace Literacy Program (NWLP) in the United States

12:00-12:30pm Lunch

Part 3. 12:30-02:00 Workplace literacy and workforce development research and
programs following the NWLP

02:00-02:15 Break

Part 4. 02:15-03:30 Contemporary projects on contextualizing and integrating
program design and eNgaging employers and employees.
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Leading workforce literacy

Workbase is New Zealand's TN

hoos d enrolling
trainees

ow the programme works

Course content

Programme scheduling, timing and location

Reporting progress
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i
pect during the progre

y a Workplace Literacy Programme is easy and provides many
s for your people to make a positive difference at work.

he workplace can include improved accuracy, reduced waste and
rework, better communication and improved employee morale.

Participants usually find their new skills also benefit their personal lives, by

better enabling them to support their children's schooling, make more informed

purchasing and health-care decisions, and become more involved in their local

communities.
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Leading workforce literacy
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At

Workbase is New Zealand's

ed with your literacy programme

We will ith you to discuss what you want to achieve, how our literacy
nd numeracy programmes work, and how they might run in your

orkplace. After this meeting we will present a proposal that:

>provides an overview of your company and employee requirements
>identifies programme cost options and available government funding
>seeks your agreement to proceed with a needs analysis.



fig s

ied out to ensure we fully understand what you
nd the priorities and needs to be addressed in
eds analysis involves:

I'F.‘ .o

ith you |
lay-to-day operations in your workplace
ith employees about how they do their jobs
he skill requirements for various job roles including the literacy
y tasks, processes and documents

IV ou with a report on our findings and our training
‘recommendations.

f you wish to proceed, this information will be used to design a training
programme that uses real content from your workplace. It ensures training
remains focused on your company's objectives, and on equipping your
employees with the skills to reach their performance potential.
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g and enrolling trainees

5 analysis helps to identify employees who will benefit the

n a Workplace Literacy Programme. We can help you

and explain the training programme to employees, and

. In our experience, employees appreciate the opportunity
to develop their skills.

nroll t
and are kee

-
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mme uses documents

ey are able to use their ney

our workplace because people learn
ills straight away.

raining at your workplace, and usually work with groups of
and six participants.

TI‘ .1‘1
use their new

d in a series of weekly sessions, which enables participants to
skills and discuss the experience with their tutor.

mall group sessions are ideal for improving communication skills and
meeting individuals' specific development needs.

Our tutors will meet with you weekly to discuss the programme's progress,
ensuring the curriculum continues to meet your immediate business needs.



d Literacy Programmes are tailored to your business's
d, can include NZQA unit standards and contribute to

l ’
yant has a personalised

ontext of your business ob
ands of each employee's job.

ning plan and goals that reflects their own
ives. Training sessions focus on the
or example, sessions may include the

o procedures

place forms

oral co ation skills, such as giving or receiving instructions, and
contributing at meetings

orkplace calculations and numeracy

>quality management processes

>health and safety requirements.

Course content can easily be adjusted if your training priorities change during the
programme.
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cation

ammes allow 40 hours' training per person. Depending upon
yurs you want to allocate per training session, the programme can
n weeks to a year to complete.

Sessions are timed to fit around your workload and production schedules and
‘'we will co-ordinate with you in managing people's attendance. Training
usually takes place at the workplace, in work time, so you will need to provide
a suitable training location that ideally has a computer and Internet access.
Throughout the programme, participants are encouraged to study in their own
time.
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will liaise closely with appropriate people in your company to
programme is meeting your needs. We will keep you up-to-
orogress through weekly meetings, monthly reports, and a final
he programme's completion. We will also take care of all
elated reporting requirements to the Tertiary Education

\ .

Where required, training outcomes will also be assessed and reported to
~ the NZQA for unit standards achievement.

Contact us to find out more about how we can help make a positive
difference to your business.
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Find out if reading is an issue in your workplace. Start by thinking about
Welcome to the Skills Highway, your road to busi ! the staff who concern you most (not your business as a whole). Answer the

starting with workplace training in reading, maths and communication skills. : questions in the following table by ticking the boxes marked 1, 2, 3 or 4.

GET STARTED MEASURE IMPROVE
v 4

o ?
vl <

Can your employees refer to manuals/
written materials when searching for
information on how to complete work-
related tasks?

Can your employees understand simple
text such as labels, notices, memos or
Sitemap Access keys Technical help emails?

Are your employees able to find key
pieces of information in formal written
SKILLS documents (eg instruction manuals)?

Do your employees understand written
instructions (eg work orders or safety
check lists)? 2

Can your employees skim long
documents to find the overall objective
(eg filling out relevant sections of
required paperwork)?

Total (add the number of ticks in each box. X
Ignore ticks in the NJA box).
Weighting X

Multiply total number of ticks by weighting

then add across to get final total. X

Tally your reading score by adding up your ticks, multiplying that number by the weighting factor.
Put your answer here .

Next, see if writing, maths or oral communication is a challenge.
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N AL A Providing leadership on literacy

National Adult Literacy Agency

Arsineacht Naisiunta Litearthachta do Aosdigh

About us Literacy in Ireland What we do Campaigns Publications

Reaching customers, supporting staff -
workplace literacy and essential skills

In the current economic climate businesses and other organisations face §\4 :

particular challenges in ensuring that the public can fully understand their : &/ |

services and that staff can contribute effectively, NALA's Literacy Advisory A ;
3

. Service offers cost cutting supports.

cy awareness training for staff dealing with the public

Eve der why people don’t access your service or have problems
completing your forms? Over half the population in Ireland has difficulty with
the literacy tasks that are part of everyday life: filling in forms, understanding
contracts, following instructions and so on.

Our seminars and guidelines are very popular with management and statf
dealing with the public as they help them to identify the signs of a person with
literacy difficulties and develop appropriate responses across their
organisation.
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N L A Providing leadership on literacy

National Adult Literacy Agency
Aisineacht Naisignta Litearthachta do Acsaigh

aging Employers

B I o cch

About us Literacy in Ireland What we do Campaigns Publications

Reaching customers, supporting staff —
workplace literacy and essential skills

In the current economic climate businesses and other organisations face *}.,.(
particular challenges in ensuring that the public can fully understand their
services and that staff can contribute effectively. NALA’s Literacy Advisory:
Service offers cost cutting supports.

ed literacy training and develbpment for staff

es, very experienced staff are reluctant to go for promotion or
certain tasks as they feel their reading or writing skills would be
ina e. This is a wasted opportunity and could be easily tackled through
options such as workplace basic education programmes and human resource
policies.

Integrated literacy training means offering training in a literacy-friendly
manner so that all staff, regardless of their reading, writing or maths skills, can
take part fully. It includes advertising and promoting training appropriately
and designing, delivering and evaluating training using a range of teaching
and consultation methods



nformation for Engaging Employers

o) Contactus FAQs Research Pressreleases Follow us: fifis ia &
A Providing leadership on literacy

Aisineacht

About us Literacy in Ireland What we do Campaigns Publications

Reaching customers, supporting staff —

- . - 3
workplace literacy and essential skills 7
In the current economic climate businesses and other organisations face y\(
particular challenges in ensuring that the public can fully understand their ’/Z
services and that staff can contribute effectively. NALA's Literacy Advisory A
i

. Service offers cost cutting supports.

inars and guidelines aim to equip management and staff to

y the signs of literacy difficulties and develop effective and

iate responses through fair policies across the organisation. We
organisations develop dedicated literacy and numeracy
programmes for any employees who may need assistance. Courses can
include not only literacy and numeracy but also communication skills,
computer skills and report writing, among others.



Functional Context Education and Workplace Literacy
Information for Engaging Employers

A positive impact

Many organisations have reported great benefits for their staff, for their
customers and for the organisation itself as a result of steps they have
taken to support literacy in different ways. Here are some of the benefits
they report.

Employees

Increased morale [ Bi:t;rk:::sm |

More likely

to apply for
promotion

Literacy Advisory Service

Helping you to enhance your work L Easier to engage

More effective 4 in training for new
performance work practices

Customers

More efficient service
I—) from an organisation 1

Right from the Start

Fewer complaints or ¢ Easier communication
repeat calls for information with the organisation

A guide to supporting staff

and connecting with customers Organisation

Staff abl d willi
— [ — 1
Accurate record-keeping
L Improved quality
P y Stronger health
\ of work and job and safety record

satisfaction

@ NatiDna | Ad L,Ilt I_|t'e ra{:}l’ Agen(:}(r 2009 Appendix 2 contains case studies of improvements in staff performance

and customer satisfaction through literacy-friendly approaches.

&
National Adult Literacy Agency
Alsineacht Ndisiinta Litearthachta do Aosaigh
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Figure 1: Five steps to being a
literacy-friendly organisation

Identify stakeholders
in the organisation

Step 1
Hold an initial review

and planning session Explore key issues in literacy
and how they affect your

organisation

Literacy Advisory Service
Helping you to enhance your work

Policies and procedures

Step 2
Carry out a Communications
literacy audit

Staff training and development

Right from the Start

Policies and procedures

Step 3
Draw up Communications
action plans

A guide to supporting staff
and connecting with customers

Staff training and development

Step 4
Implement
action plans

&
National Adult Literacy Agency
Alsineacht Ndisiinta Litearthachta do Aosaigh

‘ Step 5

Monitor and evaluate
actions to inform

© National Adult Literacy Agency, 2009 e
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Functional Context Education and Workplace Literacy

Information for Engaging Employers

Making Cent ' '
e Employer Myths About Literacy in the Workplace
e Do any of the following statements describe your organization's outlook on literacy issues!
* We do not have a problem
+ We might lose employees if we invest in training
* We cannot afford to invest in training

f you have checked off at least one of these statements, you should consider the hidden impact to YOUR

bottom line! Making Cent$
of Literacy

the bottom line impact

FACT:  Raising employee iteracy sils levels il help to
+ improve productivity, quality and safety
* improve problem solving
* improve ability to handle change
* help handle the introduction of new technology
+ improve employee relations.
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the bottom line impact

Ld

How to Overcome Barriers to Workplace Literacy

Table 3
Barrier Possible Solution
Lack of Time m Identify training needs

» Engage outside training providers
m Collaborate with employees

Limited Finances » Refer employees to existing community literacy programs
® Partner with a university, college, continuing education

provider or local literacy agency

m Create an in-house training solution using volunteers as
peer trainers or mentors

= Obtain free training materials from the library or on-line

m Create a convenient on-gite learning centre
m Malke use of mentoring to delivery workplace training
» Offer voluntary lunch & learn sessions

m Use desk top learning

Scheduling
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Making Cent$
of Literacy

Understand the Bottom Line
Benefits of Improving Literacy

Bottom line benefits to the employer include:
« reduced error rates

« improved health and safety record

« reduced waste in production of goods and services

« Increased customer and employee retention

Bottom line benefits to the employee include:

« ability to complete the same tasks faster and more accurately

« improved morale/self-esteem

« ability to work better with co-workers or in teams

« improved reading, writing, numeracy, communication and problem-solving skills
. greater chance of promotion or transfer into new positions

« increased pay and/or responsibility




Making Cent$

l * l of Literacy

the bottom line impact

Information for
Engaging Employers

Why support workplace literacy and basic skills programs?
Table 2 (below) - A (2001) national survey of The Conference Board of Canada revealed the following

reasons why organizations use or would use workplace literacy and basic skills programs:

Table 2

Reasons to Use Program

% of Organizations

Improve Productivity

66%

Cost Savings

53%

Improve Communications

52%

New Technology

35%

Improve Health and Safety

31%

Increase Profits

17%

Build Employee Lovalty

15%

Lack of Qualified Applicants

6%
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Critical success factors for engaging employers

HINTS AND TIPS FOR ENGAGING EMPLOYERS

DO

 Have asupportive, adaptable, flexible approach which can be tailored in response to specinic
employers and contexts

» Promote the flexibility of the delivery model that will appeal to employer, employees and
delivery staf, Build a tailored business case which promotes business benefs,

o Ensure all frontline engagement staff have an understanding of the whole offer including
LLN and can offer differing models.

o Research your company before cold-caling using the intemet, local knowledge etc. Build a
profle and establish the likelihood of LLN need in their organisation.
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Critical success factors for engaging employers

HINTS AND TIPS FOR ENGAGING EMPLOYERS
DO

o Make links to any existing/ongoing training with the employer in any continued
engagement activity - make sure the person contacting the employer knows wht is
happening.

» Build on lessons learnt in any existing provision and use it to inform ongoing development
and secure repeat business,

o Ensure your organisation understands the impact and benefit of LLN skills development and
supports you in awhole organisation approach in their employer contact.

o (onsider and develop the personal skills and qualities of tutors, assessors and business
development staff, They must be able to establish an instant rapport with the employer,
read and interpret the individual's needs and adapt their approach appropriately.
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e Criticalsuccess factors for engaging employers

~) L=
DON'T =

o Use blanket approaches to engagement, assessment and training,

o Use education jargon,

o Impose 3Kil for Lite in workplace training programmes without getting the buy-n from
employees and managers. Be realistic in tems of the number of employers who wil
willngly engage in Skl for Lire

o Waste time on calling businesses that are unlikely to engage or employ peaple with LLN

needs
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> ')“Critical success factors for engaging employers

DON'T > [S

o Expectic all to be successful nstantly.
o Unaerestimate the neqative infuence or awell meaning but damaging one voice: which

Ty confuse employers and leamers
o Jse nexperienced starf who are not rained in, o usea to, the workplace cufure,

el ust on tracitonal strategjes fo market LLN.
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« Will these skills produce a
more effective workforce?

« What return on my investment
can I expect?

= Will the smooth running of the
business be affected?

Learner

-W_hut is the relevance of these Decision to
skills to my job and career 9 ced
aspirations? proc

« Can I achieve this?

Provider

» Do we have the copacity to
deliver?

» Can we meet the employer and
learner requirements within cost?

Figure 4: Reaching a learning agreement
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» High achievement and retention rates
Provider » Satisfied employer and employees

» Repeat business

= A better skilled workforce
Employer « A more motivated workforce
» Enhanced business performance
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Partnering
with Employers

to Promote Job Advancement
for Low-Skill Individuals

W URBAN INSTITUTE

What Do Low-Skill Workers
Need to Advance?

Low-skill individuals need education and job training

to obtain better jobs, particularly training that provides

credentials valued by employers and skills suited to

the demands of the local labor market.
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